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Abstract 

This paper examines the concept of cooperative learning in relation to language teaching and 
learning. To achieve this purpose, the writer explains the concept of cooperative learning in 
general terms. The paper equally looks at the aims of cooperative learning as well as methods 
to be used when applying it in the language classroom. It also discusses things to consider 
when implementing cooperative learning. It concludes that cooperative language learning 
responds to the trend in second language teaching method with a focus on the communicative 
and effective factors   in language learning. 
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Introduction 

In the recent decades, so many books have been published about English 
language in general and English Language Teaching in particular. These books view 
the subject differently by presenting a plethora of voices trying to liberalize 
themselves from the clutches of traditional methods of teaching. English language 
teaching has undergone tremendous changes over the years, especially the last ten 
years. Students are burdened with studying, learning and grasping the materials, 
and of course, lectures with the collection of relevant information from prescribed 
texts. Many career alternatives once regarded insignificant are gaining importance at 
present such as communication skills, soft skills, technical skills, interpersonal skills, 
ICT literacy etc. The need for Nigerian graduates to emerge successfully in the tough 
competition of survival in the global market is in great demand nowadays.   For this, 
a change in the trend especially the teaching learning process of English language 
has to undergo a transition for that betterment. Seasons change, fashion changes, 
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attitudes of human beings change. 

All over the world, the student centered English language teachers seem to 
have realized that gone are the days when teachers reigned their class with all 
monopoly where the students remained as passive. There is rethinking regarding the 
growing interest to implementing the basic educational goals. Having realized the 
need of the hour; the English teachers convene different types of conferences and 
seminars to create a plat form and to get to know the upcoming ideologies in the 
English Language teaching and also to upgrade themselves professionally. Academic 
qualification alone may not help teachers to grow professionally, on the other hand, 
they need be equipped themselves with the current practices. The teaching materials 
that are being used in our country are almost made available all over the world. 
There have been too many methodologies of teaching English language. One method 
is embraced as a development of the other. Still, no method has been a panacea for 
the solution of the English language teaching problems. At present, in most of our 
schools you will find more than one hundred students in a class and this makes it 
difficult for a teacher to manage the class effectively.However, there is need to 
provide new strategy that will help English language teachers in our schools to make 
their lessons more student-centred and avoid monopolizing the classes. This forms 
the basis of this paper. 

Conceptual Frame Work 

Cooperative Learning refers to a systematic instructional method in which students 
work together in small groups to accomplish shared learning goals. The data in a 
large amount of research shows, compared with competitive and individualistic 
efforts, cooperation has positive effects on a wider range of outcomes (Johnson & 
Johnson, 1991; Slavin, 1995; Kagan,1999).People operating in a cooperative learning 
activity attain higher achievement level than those who function under competitive 
and individualistic learning structures. Other findings in cooperative learning 
research show cooperation has positive effects on relations among students, self-
esteem, long-term retention, or depth of understanding of course material, etc. It has 
been tested as one of most effective and constructive teaching strategies. 

 Cooperative learning has been proved to be an effective teaching strategy to 
both the teacher and learner. It encourages learning to take place and allow 
communication skills to be fostered among learners (Jacobs & McCafferty, 2006). 
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Furthermore, it provides a non-threatening learning environment which 
encourages learners to overcome their apprehension in communicating and 
express their points’ of view in a foreign/second language (Slavin, 1995). 

Cooperative learning can be characterized as a social process in which 
knowledge is acquired through the successful interaction between the group 
members (Cohen, 1994). Slavin (1995,p.2) definesit: 

Cooperative learning refers to a variety of teaching methods in which 
students work in small groups to help one another learn academic content. In 
cooperative classrooms, students are expected to help each other, to discuss and 
argue with each other, to assess each other’s current knowledge and fillin gaps in 
each other understands. 

According to Gillies (2007) cooperative learning has five elements that are crucial 
to enhance both the social and learning processes among the participants. 

Individual Accountability involves students ’understanding  that they will be held 
accountable for their individual contributions to the group, that free-loading will 
not be tolerated, and that everyone must contribute” (Gillies, 2007,p.5). 

Social Skills refer to interpersonal and small group skills such as effective 
communication which are needed to cooperate successfully. 

Face-to-Face Interaction involves working in small groups where students can see 
each other and are engaged in face-to-face interaction. 

Positive Interdependence which encourages students is established when 
everybody understands that each member’s contribution is important in helping 
the group to achieve its goal. 

Group Processing refers to the assessment of cooperative learning. It can be 
described as a formative assessment that focuses on students’ feed back in the 
learning process, including the students’ reflection on what they still need to do to 
accomplish their objectives 

Aims of Cooperative Learning 

Cooperative learning has many aims which can be summarized as follows: 
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Academic Learning: Cooperative learning can help students to improve 
academically (Cohen, 1994). Simply put, as students acquire the content of the 
subject, they developmeta-disciplinary competence. These include forming 
hypotheses, making decisions and finding categories. Moreover, cooperative 
learning encourages students to find solutions for special problems, which inspire 
them to discuss, form ideas and opinions and have to give feedback. Cooperative 
learning is effective in promoting academic achievement with students of all ages. 

Social-affective Learning: Social-affective leaning is another aspect which students 
can benefit from cooperative learning.  They learn to support each other, to deal 
with heterogeneity in a group, to work in a team and to deal with the perspective 
of others. A further advantage is that students are able to learn to listen to each 
other and to solve problems together (Slavin,1995). These aspects are closely 
related to second language teaching and learning: Thus, affective factors such as 
motivation and the reduction of anxiety to use the foreign language as a means of 
communication are especially relevant for language learning.  Consequently, the 
willingness to speak and act in a foreign language increases in small groups and 
students feel more confident to produce utterances in their L2 (Jacobs & Mc 
Cafferty, 2006). Cooperative Learning activities build supportive classroom 
communities.  Students learn to listen and respect each other, and therefore, 
everyone can feel that they are at the center at the same time. 

Personality Development: Personality development is another benefit of 
Cooperative learning. It helps students strengthen the confidence in their abilities 
and motivate them to apply themselves more in the learning process.   If learners 
realize that their contributions are accepted in a group and even necessary and 
useful for the aim of the group, their self-esteem might rise.  Healthy relationships 
with other classmates allow for personal growth and responsibility (Zhang, 2010). 

Cooperative Learning Methods to be used in the Language Classroom 

There are several methods which can be adopted from cooperative learning to be 
applied in the second language learning class room to encourage learners to work 
together to learn, share ideas and help each other to learn (Slavin,1995). Each 
cooperate method has its own characteristics and applicability to different 
curriculum areas. 

Kagan (1994) and Slavin (1995) point out that some of these methods which 
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have been successfully applied in the classroom are‘ Round Table’ for writing, 
‘Jigsaw’ in reading, and ‘Think-Pair- Share’ to develop oral and aural skills. These 
three methods will be focused on as follows: 

Jigsaw II: was developed by Slavin (1995); group mates share information with 
each other in this technique. This is a useful activity to teach reading. He 
summarized the procedure to apply Jigsaw II as: 

1. Students receive expert topics and read assigned material to locate 
information. 

2. Students with the same expert topics meet to discuss the min expert groups. 
3. Experts return to their team to teach their topics to their teammates. 
4. Students take individual quizzes covering all topics. 
5. Team scores are computed based on team members’ improvement  scores, and 

individual certificates, a class newsletter, or a bulletin board recognizes high-
scoring teams. 

Round Table: can be used for brainstorming, reviewing, or practicing. In this 
method, each group member has a designated turn to participate and make a 
written contribution to the group’s project. The group has a writing prompt, task, 
orquestion (Kagan, 1994). Sequential form as following: 

1. The teacher asks a question which has multiple answers, each student writes a 
response or a portion of a response. 

2. After writing their responses, they pass the paper to the next person. 
3. Round Table can be down with one piece of paper per group or with one piece 

of paper per group member. 
4. One group member may be asked to share with the whole class what their 

group has written. 

Think-Pair-Share: as proposed by Lyman (1981) is a teaching method which 
encourages students to communicate with others and develop thinking. There are 
the steps of Think-Pair-Share. 

i. The teacher poses a discussion topic or an open-ended question. 
ii. The teacher gives students the “think time” to think on their own. 

iii. After thinking, students work in pairs to share their ideas with each other. 
iv. Students share their responses with other partners or with the rest of the class. 
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Implementing Cooperative Learning in the Language Classroom: Some 
Considerations 

Group Size: is an important factor when applying cooperative learning methods in 
the second language learning classroom. The optimal size varies from four to five. 
According to Jacob (2006) four members in a group seem to be the most popular 
size. Williams (2002) advocated two factors in effective group size: the students’ 
comfort level and the nature of the assignment. As the circumstances change, then 
the size of the group changes. However, it is significant to remember that the 
effective group size might depend on the age of the student and their experience in 
working cooperatively (Glanz, 2004). 

Group Formation: Second language teachers should consider the members in each 
group. They are encouraged to use heterogeneous groups in cooperative learning 
(Johnson and Johnson, 1998; Felder and Brent, 2001; Jacob, 2006). In addition, Huss 
(2006) points out that cooperative learning team should be a composition of one 
low-ability student, two medium-ability students, and one high-achieving student. 

Teacher’s Roles: In a cooperative learning class, teachers are facilitators who should 
guide their learners on how best to achieve educational objectives (Zhang, 2010). 
Teacher talking time should be less than student talking time (Jacob, 2006). Teachers 
are also required to provide their learners with a model answer to encourage further 
learning (Harel, 1992). 

Students’ Roles: According to Zhang (2010), learners are active participators and 
autonomous learners. Jacob (2006) reminds us of five roles which EFL learners have 
to perform during a cooperative learning activity. These five roles are:(a) facilitator 
is the member who coordinates the group’s works; (b) recorder’s responsibility is 
recording what the group has accomplished; (c) reporter tells others about the 
group’s work; (d) time keeper helps the group be aware of time constraints, keeps 
the group on tasks and fills in for missing group members; (e) observer of 
collaborative skill checks if group members are using a particular collaborative skill 
deemed important to the group’s interaction. 

Individual and Group Assessment: To be able to judge the effectiveness of the 
applied cooperative learning method, EFL students’ performance should be 
assessed. Johnson & Johnson (1998, P.2) define assessment as being able “to judge 
the quality and quantity of learning and awarding grades”.  Assessment helps to 
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achieve the following purposes a: (a) diagnosing students’ present level of 
knowledge and skills; (b) monitoring students’ progress toward learning goals to  
help form the instructional program, and (c) providing data to judge the final level 
of students’ learning. 

The Benefits of Cooperative Language Learning 

Cooperative language learning is gaining broad acceptance in a multitude of 
language learning classrooms, principally because of its contributions to improving 
productivity and achievement and providing more opportunities for 
communication. In order to make the potential advantages of cooperative language 
learning clearer, this section examines in detail the benefits of using cooperative 
learning in foreign language classrooms. 

Providing the Chances of Input and Output:- Cooperative language learning 
method provides much more opportunities for learners to comprehensible input 
and output and the processes of negotiation. Jia (2003) holds that effective language 
learning depends on structuring social interaction to maximize the needs of 
communication in the target language. For example, students divided into six 
groups in a class can get six times as many opportunities to talk as in full-class 
organization. Cooperative language learning creates natural, interactive contexts, 
where students listen to each other, ask question, and clarify issues. Group 
interaction assists learners in negotiating for more comprehensible input and in 
modifying their output to make it more comprehensible to others (Crandall, 1999; 
Kagan,1995). In cooperative group settings, when communicating in group work, 
students need to be made to understand each other, so they adjust their language to 
suit the members of that group. As a result, there is a much higher proportion of 
comprehensible input. A survey of research on pair/group work conducted by Long 
and Porter (1985, cited in Ellis, 1999), indicate that learners produce more, use longer 
sentences, and do not speak any less grammatically in group work than they do in 
teacher-fronted lessons. Students will speak in different ways on the same topic, 
ensuring students to listen to and comprehend language from various sources and 
to obtain modeling and feedback from their peers. There is a principle that 
interaction drives learners to produce more accurate and appropriate language, 
which itself provides input for other students. Therefore, cooperative language 
learning is valuable in the oral practice and listening comprehension. 
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Creating Effective Climate:- If the language class is meant to be a place where 
individuals can practice in communication in language learning, it is vital to 
establish a social and affective climate in which students are not restricted, 
aggressive, or feared (Stern,1992). Cooperative learning, like other group works, 
offers are laxed climate in the classroom, while vitals increasing student motivation 
(Brown, 1994; Crandall, 1999). Individuals have the opportunity to rehearse their 
answers before being asked to offer them in front of the whole class so their anxiety 
and fear of failure may reduce. Time to think and receive feedback form group 
members, and the greater likelihood of success reduce anxiety and can result in 
increased participation in learning language (Crandall, 1999). Therefore, more 
participation will inevitably increase learner’s self-confidence and self-esteem. 
Another affective benefit of cooperative learning is an increase in student 
motivation. Motivation leads to more extensive use of language and the 
development of greater language proficiency. In the cooperative groups, face-to-face 
promotive interaction and resource, reward, role interdependence can be powerful 
supports and encouragements for the insecure students. Learners are thus 
motivated to pursue larger academic success. 

Increasing a Variety of Language Functions:- Cooperative language learning gives 
learners more chances to produce language  in a functional manner.  In traditional 
classroom, discourse is usually initiated by the teacher in an artificial setting, but 
cooperative learning can be used to create  a mimic  real-life social  setting in which 
language is normally used. For a specific purpose in accomplishing the group task, 
cooperative groups can be helpful to students in developing their social abilities. In 
the study of Michael Long and his colleagues (1976, cited in Lightbown & Spada, 
1999) with adult learners of English as a foreign language in Mexico, they found that 
the students produced not only a greater quantity but also a greater variety of 
speech in group work than in teacher-centered activities. Students may find 
themselves involve in requesting, clarifying, making suggestions, encouraging, 
disagreeing, negotiating of meaning, exchanging conversation during group work. 
Working in cooperative learning groups will foster learner discourse control and 
thereby ensure opportunities for language learning. 

Fostering Learner Responsibility and Independence:- The final aim  of cooperative 
learning is to make each student a stronger individual through doing work 
cooperatively. Cooperative learning, therefore, emphasizes individual 
accountability. It places responsibility for action and progress on each of the 
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members of the group somewhat equally. Positive role and goal interdependence 
help students become more autonomous and self-controlled and less dependent 
upon outside authority, and overtime, they will gradually move from 
interdependence to independence (Johnson & Johnson, 1991). 

 Conclusion 

Cooperative learning, compared with traditional instruction, tends to promote 
productivity and achievement and providing more opportunities for 
communication. When connected with second language learning, it shares the same 
basic set of principles with the widespread Communicative Language Teaching. It 
makes clear that the objective of second language teaching is not only to teach 
students some grammatical rules and vocabularies, but also how to use the 
knowledge in practice to express or narrate thoughts and ideas. Cooperative 
language learning responds to the trend in second language teaching method with 
focusing on the communicative and effective factors in language learning. It is 
worthwhile for teachers and scholars to introduce this method to language learning 
classroom. 
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